Lesson Plan

Instructor: __Natalie Mares________  
	Lesson Objective/s:
1. Students will be able to decipher the meaning of challenging vocabulary words through reading and examining the context that the word is used in.

2. Students will be able to cite specific evidence from the text and analyze what this evidence says about character’s traits both explicitly (i.e. physical descriptions) and implicitly (i.e. inferences of personality)

	State Standard/s: 

1. CC Language 11-12; 4a: Use context (e.g. the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase

2. CC Reading 11-12; 1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain

	ELD Standard/s

	Formative Assessment/s: Students will be formatively assessed while they are working in groups, discussing what the vocabulary words means in relation to the context. They will also be formatively assessed through the opening activity of writing character traits and evidence for those traits on the board. 

	Summative Assessment/s: The summative assessment of the vocabulary occurs at the end of the week (Friday) when they will write 6 sentences, one for each vocabulary word, that relate to the book. If the students use the words correctly, then they have clearly mastered a working definition of those 6 words. Students will be summatively assessed on the character traits when they hand in their completed character charts at the end of the unit. 


Topic:  ___The Night Circus Unit ____ Subject: _English__

Check box if part of a larger unit:   X
Where does the lesson fit in: Begin __ Middle X  End __

Duration of Lesson: _50 min_____ Grade_12__

Other adult involved in instruction:   (Check appropriate)


Paraeducator ____ co-teacher_______ volunteer _____

Understanding Your Learners through contextual details   
(ELLs & ELD levels, IEP/IDP, 504, GATE, Gender, Ethnicity)

	This school is located in a diverse urban community. This particular English and Literature class is composed of 25 senior students, 3 of which are taking this class for the second time and are unmotivated to learn for intrinsic value. The demographics include 10 Caucasian students, 1 Native American student, 2 Indian Students, 5 Asian students, 5 Asian students, 3 African American students, and 4 Hispanic students. Their lexile scores range from a 6th grade to college reading level. There are 11 females and 14 males in the class. They are a chatty and active group that sometimes gets off task. However, they are generally respectful and are capable of more than they believe. There is one student with an IEP for ADHD who receives accommodations listed below and one student with an IEP for dyslexia who also receives accommodations listed below. There are also 3 English Language Learners in the class.


IEP Goals Directions: List students’ goals as they apply to this lesson.
Large Group/Whole Class Instruction – Select 2-4 students for instructional focus. 

Small Group / Individualized Instruction (< 5 students)

	Student(s)
	IEP Goal/Objective
(standards based)

	Harriet
	Harriet has been diagnosed with ADHD. She has trouble concentrating in class and needs to move around or engage in some sort of activity regularly. Once we see a trigger behavior, like blinking/rubbing eyes repeatedly, fidgeting, zoning out, foot tapping, wringing hands, putting head down on desk, we have some go-to tasks that Harriet can complete to get out of her desk. We may send her to another classroom with a note for a teacher or the office, or pick up copies, or even just erase the board. We make sure not to put her next to a window or door, so that she is not easily distracted. She has preferential seating and an alternative testing environment with accommodations like extra time. We have a stress ball or a fidget if she is restless. She is not taking medication, so her disability is more apparent.

	Doug
	Doug has been diagnosed with dyslexia.   He is on the football team and is worried that his decline in school will affect his eligibility to play.  He can read but has trouble retaining the semantics of words and their relation to the bigger meaning of the text.  It’s possible that Doug is experiencing a memory deficit, but more likely, he’s struggling with decoding issues.   Because of his difficulty in school, he is experiencing trouble remaining motivated and has disengaged from class; his confidence has dwindled.  It’s clear that he isn’t experiencing any social deficits because he is able to express his emotions; he tells me how his schoolwork is making him feel and is able to advocate for himself in this way.  Research shows that students demonstrating problems in language skills have difficulty understanding how the sounds of speech are represented in letters, as well as, complications in developing sufficient vocabulary and language abilities to quickly connect what they read to their background knowledge. In order to improve Doug’s ability to retain definitions of vocabulary, we will practice key word activities.  Linking pictures with the parts of words will help to trigger his memory when he sees certain words.  I also plan to speak with his parents so that they can work with him at home as well.  I would also like to speak directly with Doug’s reading specialists so that we can all be on the same page in discovering the most effective route in improving his decoding skills.  In addition, providing Doug with a graphic organizer may help to improve his metacognition because it will assist him in listening for key information and to recognize relationships between concepts.  I will also present information in a variety of ways so that Doug and I will be able to determine what works best for him.



LESSON PLAN & PROCEDURES

	Lesson Elements


	
	Time
	What are the students doing?
	What is other adult doing?


	Check 

for 

Understanding
	Materials

	Lesson Introduction

(connect & build background knowledge)
	Have all students come up to board and write a character’s name from the novel and one quote that describes their key traits. If students think of more than one, they may add multiple. 

Provide an example of one on the board before they start: 

Isobel: “She is perhaps eighteen, perhaps a bit younger. Her eyes are light, and her hair is and indeterminate color that cannot seem to decide if it is blond or brown. She wears a dress that would have been quite fashionable two years ago” 
	5 min
	Students are looking through their notes and books independently and walking up to the board to write a character name and quote that describes them.  
	n/a
	
	Materials for entire lesson are: 

-white/blackboard

-vocab list

-novels

-character trait sheets

-writing utensil

-notebooks

-overhead



	Lesson Body
	
	
	
	
	
	

	Direct Instruction


	1. Pass out character charts (attached).

2. On the overhead, begin filling in character charts with students. Explain that in column 1 the put the character name, in column 2 they put a quote about the character, and in column 3 they put the meaning or significance of the quote. 
	5 min
	Students should be following along and filling out the character chart as a class. 
	
	
	

	Guided Practice


	Once three characters have been done with them, allow them to use the list on the board and their own books to fill in the rest of the chart. They should include all characters and have at least one quote and analysis for each. They may work with partners or independently.  Walk around room to help struggling students (formative assessment).
	10-15 min
	Students will continue to fill out the chart for all characters, with at least one item in each box. They can work independently or with a partner. They should be using their books and notes, as well as the notes on the board. 
	
	
	

	Independent Practice
	1. Once they are seem to be slowing down on the character sheet, write the six vocab words and their chapters of the week on the board:

· - Inception (Opening Night I: Inception)

· -Permeate (Opening Night I: Inception)

· -Conflagration (Opening Night III: Smoke and Mirrors)

· -Admonishment (Oneiromancy)

· -Oneiromancy (Oneiromancy)

· -Topiary (Rules of the Game)

2. Based on the context, have the students make up their own working definitions of the words. Walk around room to see if they are on the right track for words (formative assessment). If they cannot figure them out, have them look it up on their phones. 


	10-12 min
	Students should be using their books to figure out the definitions of words based on the context they are used in. If they can’t figure it out, they may use their phones. As they go, they should be taking notes on each word: definition, location, maybe a picture to remind them of definition.
	
	
	

	Extended Practice
	Students may pick out a seventh, extra word to define for extra credit on the vocab quiz on Friday. Word must be challenging and one that they do not know the meaning of.
	If extra time
	Students can search through the reading for that week to find an extra vocabulary word to memorize. 
	
	
	 

	Lesson Closing
	1. End lesson by summarizing through discussion the events of the reading from last night. Some of these may include:

-Lighting of the bonfire

-Birth of twins

-First night of circus

-Chandresh and Celia faint

-Marco casts a spell on the fire

2. Remind students that the homework for the next day is to read Ch. “Rules of the Game” – “Chaperoned”. They may begin silently reading at end of class. 

	15 min
	Students should be raising their hand and volunteering to summarize a few key points of the chapters read the night before.  They should write down their reading for the following day and start if there is time.  
	
	
	


	LEVELS OF STUDENT OUTCOMES
Remember the model of instruction, the instructional setting and the students’ needs, goals and objectives.

	 All
	All students will fill out a character chart including all characters, at least one quote describing the character, and what this evidence says about the character. In addition, all students will have working definitions of the six vocabulary words.

	Some
	Some students will have multiple quotes that describe characters and multiple levels of analysis of those quotes including explicit and implicit character analysis. Some students will have looked up all or most of the vocab words instead of figuring out meaning through context. Some students will pick out a seventh word to memorize for extra credit. 

	Few
	Doug will already have the paragraphs with the vocab words in them already pulled out for him on a worksheet, so he does not have to go searching through the text to find them. Harriet will be allowed to get up and walk around the classroom between the character chart and the vocabulary activity. She will sit close to the board to minimize distraction and keep her focused on content. 


· Attach Classroom Profile (Highlight students in lesson for instructional focus
	Character Names
	Quote/ Description
	Significance of Description/ Character Analysis
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